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| want to begin with a view amongst postcoloniadhsts that what is most interesting to
consider in postcolonial contexts is not what c@bsm did to the colonized but what
the colonized did with colonialism. The analysistfdent writing in this paper was done
in this spirit — that what is most interesting abstudent writing during their first year is
just what the students do with academic literacy.

Mary Louise Pratt provides an educational perspedt this view when she comments
on how educators describe the learning situation:

...usually only legitimate moves are actually namegart of the system, where
legitimacy is defined from the point of view of tparty in authority — regardless
of what other parties might see themselves as d@89§1:38) (my emphasis)

As readers and markers of student essays we haweeal puzzled at times by the odd
moves made by students in their essays. Drawingptmthese comments | want to
consider some of the things students do and wiegtsbe themselves as doing with
academic literacy in their writing.

And so in the main part of this pag#rbe examining brief, but | hope representative,
extracts from the essays of three students ondhadation Course in English Literature
(FCEL) at the University of the Witwatersrand (W}its highlight the choices and
strategies they use in their writing.

Of course, we are all aware of the complexity @fwriting context - that our students
are affected by the larger social and historicalkext and that they bring a range of
discourses with them. And using colonialism asa@urcational metaphor is not new

- a number of writers on academic literacy have gamed the teaching of academic
literacy to colonization with some using Pratt’snfaus term the ‘contact zone’ to
describe the academic literacy classroom. Andithame of the two ways in which the
term can be applied relevantly in this discussion.

* Because, firstly, it can be useful to think oétacademic literacy classroom as
involving colonization to the extent that it impesea more or less ‘foreign’ literacy
system and, therefore, as already mentioned, tvBatit is that students do with this
‘foreign’ system.

* But, secondly, of course, the situation is notaphorical for our students — they are
living many of the dilemmas of a postcolonial sogiespecially those of one in
transition within a rapidly globalising world. Aralir students are very aware of this as
Thuso’s comment from his questionnaire shows:



| see myself as a black African in Africa. My Afaigess is however going
throughh a transformation (more rapidly than nojmaklant to be an African
intellectual without losing my roots (which) I armggling to find.

Te second student we’ll be looking at, Veli, haid tb say in an interview:

Well every time | come here at Wits, | just tell se¥f that no, you have to leave
everything, your cultural identity at home. Anditiface a different life,
academic life ... I'm quite happy about that. Becawken | arrive at home |
assume another identity now — | forget about acadéfe, academic maybe
identity I've been pursuing, then | follow anotheentity.

And the third student, Mzwi, said at the end offbisr years at Wits:

It's (identity) not confused, it's just a sad thingAssimilation — | know it's a bad
word, but it's just ... that's the reality.

These students obviously see themselves as dedtimghe dilemmas of a postcolonial
situation. Postcolonial writing is expected to baaerned with such dilemmas and is
often seen as challenging and attempting to reidaststablished discourses. While the
students whose work | look at here seem eagerd@ecsdemic discourse and are not
explicitly opposing or re-shaping the discourse,cae see them attempting to use it for
their own purposes and implicitly contesting orldraying meanings. And so | suggest it
is useful for us to see them as postcolonial waiteno are likely to incorporate
postcolonial concerns and identities into theirtwg and that it is therefore helpful to
use certain aspects of postcolonial theory asstteread the students’ writing.

But before discussing this I'd like to spend a dewd minutes giving the background to
the research I'm reporting on.

Research context

The students whose work | discuss here were alesitis in the (FCEL) at Wits. This was
a year-long, pre-first year, credit-bearing coutseby the English and African Literature
departments. As a discipline-specific foundationrse the aim was to help students to
develop the skills necessary to read and intelipeeary texts and to write about them.
And because we believe the reading, interpretimbveniting are inextricable, there is an
equal emphasis on all the skills. In the FCEL shislstudied a range of texts from
different contexts and genres and during the yaateaeight formal essays using the
process approach practiced in a weekly writing whdp. They also completed a number
of informal writing exercises, group presentatiansl research projects. We tried to
integrate skills and activities so that all exezsisvere designed to lead towards or
contribute in some way to the formal essays.

What I'm reporting on today is a small part of egler exploration of voice in student
writing. In that study data were obtained from 8rses



*from biographical questionnaires that all 68 studecompleted in the year of research,
* from the analysis of all 8 essays from 25 of thetudents,

* and from interviews in which a selected numbethafse students responded to my
analysis of their essays and in which, in eachee/, we both had the opportunity to
ask further questions and pursue issues arisimg fin@ questionnaires or essay analysis.

In the FCEL the students are acquiring literacthediscipline which means, as has
often been said, learning to think like a membehefdiscipline, and, within an
interpretive discipline like literature, learning ise what are considered to be the
relevant and appropriate theoretical frames antyace approaches for interpretation —
making what Pratt calls ‘legitimate moves'. In fd&ure essays the content of the essay is
interpretation and argument is made through in&gpion. Literature teachers maintain
that varying interpretations of texts are acceptablt these are less likely to be accepted
when the interpretive frames of the student-writeraain inaccessible or unrecognized.

It is possible that the very nature of academardity in literature, with its apparent
acceptance of varying interpretations is understpothe students as allowing them
greater freedom and so encourages, even provakes, af the surprising interpretive
frames that some students employ but | hope to shatthat what they choose to do can
perhaps be better understood by seeing their graspostcolonial writing.

At this point | want to briefly outline a few seted aspects of postcolonial theory that |
think illuminate the writing of these students.

Aspects of postcolonial theory
Sanga asserts that Postcolonial writing:

‘...generally espouses an implicit political agenifetiie sense that
it)...questions, often opposes and attempts to rpeskatablished discourses’
(2001: 3)

While the students whose work | look at here doexglicitly oppose or re-shape the
discourse they do so implicitly in places. And \ehihey seem eager to use academic
discourse they are attempting to use it for thein purposes including a re-fashioning of
identity.

The re-fashioning of identity is an important natia postcolonial theory. In recent years
there has been much focus on identity in post-8tratist and postcolonial theory and the
notion of identity as contingent, flexible and cang espoused by both schools is a
useful starting point in looking at the writer idities of the FCEL studentBut here, in
particular, it is Stuart Hall’'s notion of cultunaentity that | want to outline. Hall sees
identity as the production resulting from a ran§éotors, including political strategies
and choicedHe describes identity as:

‘always a production always in process and alwaysttuted within and not
outside representation ...there is always a poldfadentity a politics of
positioning’. (1994:395)



This way of conceptualising identity lets us se=way students represent themselves in
their writing as political acts, in the sense afediberate positioning of themselves in
response to context, as strategic choices in gmion of a particular identity in relation
to forces and discourses they perceive as presgmnnwhe writing situation. This
highlights the importance of context and this lidlkctly to the next concept | want to
use, that of “relationality”.

This is a development of Bahktin’s notion of diakig by by Shohat and Stam. They
guote Bahktin’s claim that ‘all utterances are awairand mutually reflect one another’
and apply this to groups and communities and Sesi@thich they see as existing in a
‘densely-woven web of relationality’ so that ‘atterances take place against the
background of the possible responses of other Ismathethnic points if view”(1994:48).
In our diverse context this provides a way of ustsrding some of the choices and
positionings (of themselves and their readers)iwithe students’ writing as being in
relation to, in dialogue with, utterances and disses, within the wider and their
immediate writing context.

And also influencing these choices and positionisgmother concept arising form
context and that is ‘Double-consciousness’, W.EUBDIs’s influential notion that
places the subject as both within and produceddyuble gaze. This double-
consciousness is a result of living continuallyefation to two and sometimes more
communities, groups or cultures, of needing totpmsioneself in relation to the value
systems of each, and more than this, to see oresplfiged from the perspective of
each; to see with a double vision.

These then are the concepts | wish to bring togethieok at student writing in the

FCEL.:

— that our postcolonial writers, like the colonizade actively doing something with
academic literacy, (with some) emphasis on the fonallenge and contestation
takes

— that the writer identity they establish is a deléie production, a positioning

- in relation to their perceived or actuahtaxt

— in which double-consciousness is a factor

Extracts from the writing of three students

What is noticeable about these three studestsemarked on by other researchers, like
Bangeni and Kapp (2006), is that all of them aratsgic students in the sense that they
are keen to learn how to use academic literacx®fey. The first student whose

writing | look at is Thuso. He is from a rural anghere, after matriculation he obtained a
teacher’s diploma and taught English for a couplgears before coming to Wits. An
extract from an informal piece Thuso wrote on tifeience of Shakespeare is a useful
way into his writing and writer identity:

Shakespeare’s work has been used as a devicahligstloquence in English
that has brought about a vicious class divisionragebus South Africans. It



astonishingly draws a line between the employahtethe non-employable, the
educated and the uneducated. From my personalierper feel | am sometimes
disadvantaged to pursue my studies in English anayl in some circles be
labeled stupid.

Thuso is aware that straddling the borders of riitae one culture and language he is
being judged by the criteria of the dominant ci@ltand language and that his academic
identity is constructed by the university’s assemsnof his use of English. The resulting
resentment he obviously feels influences the witdtentity he strives to construct. His
attitude towards the learning of academic literigogxplicitly instrumental and quickly
drives him to identify and use the conventionsazdemic literacy. When | commented
in the interview that he was adept at using acaddétaracy conventions and the
applicable theoretical frame he replied:

Yes, whatever | find convenient for me | will dafely use.

Thus the first move in his strategy to counter wiesees as the negative identity
constructed by Wits assessment of his Englishshtov his competence as a user of
academic literacy. But at the same time he devaopsuthoritative writer identity that
emerges early in his essays and one way he daes thy introducing a discourse with
which he is familiar.

Here is an extract from Thuso’&&ssignment for the year on Ngugiteep Not Child

Again during the strike Ngotho impulsively attackbéé sell-out. His action
jeopardized the strike. Ngotho did not fathom tlnategic importance behind the
strike. He only wanted to get rid of a betrayehihk to Boro and his peers the
strike was a socio-economic tool to get rid of $bélers. So they would not at
that stage concern themselves with a symptom ohdalism embodied by
amongst others Jacobo, rather they would touch ¢beftlers) most sensitive
spot. They would withdraw labour, stall productemmd force them into
concessions. From the time of the strike Boro’siany finger never shifted from
Ngotho. This modernism-conservatism discord ranguthout Gikuyu. It
disrupted the understanding that was hitherto peet@mongst the Gikuyu.

Earlier in this essay Thuso interweaves analydiseaaluative comment and explicates
the workings of literature — asserting himself a®mpetent student on those terms. But
in this extract he goes beyond the essay topidmagents with his discussion of the use
of strike action as a socio-economic or politidehtegy. Luckily this integrates into his
interpretation but, more importantly, it places rasknowledgeable about subjects such
as political strategy, that go beyond the knowledligggerature. It allows him to present
himself as a writer described by Goffman as one Whexerts a moral demand upon the
others, obliging them to value and treat him inrti@nner that persons of his kind have a
right to expect”. (quoted in Ivanic:101). It is alitberate strategy; by displaying his
competence in literary academic literacy as weKrasvledge in other areas Thuso
constructs his identity as a student-writer wité tight to be heard.



And this is a strategy Thuso uses in a numbersHyess His particular skill is in being
able to integrate these other knowledges so tegtdhe seen to be relevant. But he also
uses aspects of academic literacy to do otherglgngh as to challenge or to position his
marker. This is what he does in the last paragodphis essay olVeep Not Child

In conclusion | would like to state that | do nloinik it proper to prioritise the
above pressures: all of them contributed to theasiin and they all supplemented
one another. My reason is that from my discussiathis essay | hope one will
realize that the novel is about the collapse ofséesn. Normally it takes a host of
contributory factors to do that.

What is interesting about this concluding paragnaghe way it functions in relation to
the marker. In a sense the writer seems to beistgpptside his role as a student essay
writer to make a direct comment to the reader. Hegmpts any possible criticism of his
approach by establishing his right, almost challeglyg, to write his essay as he feels it
should be written from his assessment of the n@dl. as he made clear in his
interview, he is using aspects of academic litetaapanage his marker’s response to
him:

If | just present my arguments from nowhere, thénirik | am creating a new
way for whoever will be marking my work. But whetell him, say, that
concerning this issue, there are a number of petisps, but that I'll be
specifically focusing on this one, I think the lexr is forced to look at things
from that point of view. He cannot punish me fag tither issues that | won'’t be
bringing into my discussion. | think that helpsraaj deal.

This is a standard aspect of academic literacymake one’s thesis clear and to
elucidate one’s approach. But Thuso is aware thatam use the thesis not only to claim
a space to say what he wants to say but also tbquothe reader to his advantage; that
he can exploit the conventions of academic litetaogxert some control over his marker
and define the parameters within which he can besa®d. This shows that he does not
consider himself completely powerless in the sttiearker relationship.

In later essays Thuso progresses to directly iiitig the essay topics. For example, in
the last sentence of the introductory paragraghio8th essay o@hronicle of a Death
Foretold he states:

| have reservations concerning the essay topitlasiis one’s approach to the
subject of machismo to man-woman relationships amigreas machismo can
also be experienced amongst men.

In this introduction Thuso again shows his acceggasf and competence in academic
literacy but at the same time seizes the oppostdaitisrupt the asymmetrical power
relations between himself and the tutor. The sgtbihessay topics is one of the ways in



which tutors demonstrate their control and soazing the topics is one of the ways to
challenge this control even if only to a limitedext.

Thuso is a student who | think illustrates a writlantity that is a production, a
positioning in relation to judgements on him thatrbsists, and that he uses aspects of
academic literacy to counter. He refuses an idetitdt positions him as inadequate by
always representing himself in his writing as cotepg authoritative, as never unsure,
hesitant or deferential — this is what he does withdemic Literacy.

The implications for teaching here are, | thinkaklout how we as teachers can learn
from Thuso and how we can build positively on hrategic use of academic literacy and
his ability to identify the advantages to hims&ifudents are instrumentally inclined but
Thuso’s strategic approach might be used to chreyperception of academic literacy
from being merely a conventional way of doing tlsings something students have to
conform to, to a useful set of strategies thatlmanreatively used to give the writer more
options for presenting essay content and for posiig oneself and the reader.

Next | want to look at an essay from a second stijdéeli. Veli comes from a rural town
and spent a year after matric doing a commercidliarcourse before coming to Wits.
where, as his earlier comments show, he felt haieaja completely different
‘academic identity’

The extract we look at is from an essay on Shales{ssonnet number 23 which I've
put up on OHP just to refresh your memories. Th&ag from Veli, displays how
working within a double consciousness can beconueatin student writing.

In his analysis of Shakespeare’s sonnet 23 Velivshte understands that as a writer of
literature essays he must display his understarafihgw meanings are made through
his knowledge of literary devices and how they wdtérlier in the essay, at a basic
level, he discusses the meaning of the poem, ties 8tructure, rhyme and rhythm and
provides supporting evidence. But then he switahisthis reading:

Now the conceit or central metaphor of this poewely important. It tells us
about a certain populations denial of the freeddspeech. At first the rights of
the Africans were undermined. They had no freedmtalk freely about matters
concerning them. They feared to have their voiezsdd (sic) across the oceans.
Therefore they decided to apply a whole varietynethods in order to be heared.
The effective method they (Africans) put into preetwas the one of writing
poems. They knew that by writing poems their voiwesild be heared from all
the corners of the globe. In other words the poeetsme presages or
ambassadors to the people they used to fear. dinfithe only way of expressing
their feelings, that is, through writing.

Here we have an interpretation grounded in theipalihistory of SA inserted into a
fairly formalist discussion of an Elizabethan sanifteshows Veli's essay as positioned
between two unrelated discourses just as he seeseethimself positioned culturally.



This move suggests that both interpretive framesmnultaneously present for him; that
he reads the sonnet through the lens of discigliskitls but also views it through the
history and political experiences of his country.

In his interview he made it clear that he consider@nportant to introduce the
perspective of the colonized in this interpretatidis comment was:

...It's not long after colonialism has taken plalcat’'s why | always feature these
things ...I normally do that

In moving out of he conventional reading positi@i$ asserting the right to adopt
another reading position and, indirectly, protegtigainst its exclusion. It is as if he is
producing this reading in response to, in relatmra reading that seems to ignore an
experience that is still important to him. It issgble to see this as an implicitly
contestatory interpretation that refuses the maiigynVeli sees as being imposed.

Colleagues in the dept often complain about thderay of students to find political
meanings in so many of the literary texts that tsiengdy (although this occurs mainly in
the SA lit course). Comments like this of Veli'sopide some insight into what the
students see themselves as doing.

Interestingly, this student also had a double seh#ige audience for his writing.
One of the questions asked in the interview waswh® the students saw themselves as
writing for. Veli’'s answer was:

... write for the people. | try to see if | can veridabout, if I can maybe influence
the people, can change the people or somethingHdte ...1 think of the marker
in relation to the marks I’'m going to get but tHethink of the people in context
of whether they understand, is party to what I'reiisg.

It is interesting that Veli has this imagined reaih mind; that he is aiming at

readers beyond the marker; that for him the essayehicle for communication and not
just to display what he has learnt. This raisesnteresting possibility that

for all the power s/he wields the marker may notigemost important reader for the
student-writer; that the student’s writing and eritdentity may be being shaped for
some imagined community.

What would be the implications for teaching — esgfcfor a teacher of literature?
Here | find the approach that Robert Scholes a@goicTextual Poweuseful
Interestingly, Giroux called Scholes’s approacfi@xtual Powean example of a
Border- crossing pedagogy by Giroux.

Scholes asserts that what is essential is to atloepext on its own terms. To

do this means to identify the codes and therefwgesalues that structure a writer’s

work. This also helps the reader or student totiffehow codes and values

structure his or her own interpretation of thertity work. For the teacher and reader this



entails careful historicising (the sonnet, for exéanwas written some decades before
first European settlement in South Africa and tias to be acknowledged and taken into
account).

But we also need to recognise that students neleavi® their concerns and
priorities acknowledged. For example, with Velitsgaet interpretation we cannot
just discard his need to include comment on Sodtic#®s political context. But in
his essay unfortunately these two discourses, @ikl huso’s essay, remain
unintegrated. An important outcome to aim for is ¢neater integration of
discourses. To do this one needs to look for paihtontact between them. It is
often possible to find them. In this case, bothdfuglent and the poem are talking
about the function of poetry and this is a meegiamt that it should be possible to
build on.

The third student, Mzwi, grew up in Johannesburd@me to Wits straight after matric
but has similarities to both Thuso and Veli. LikauEo he is concerned by the negative
student identities and self-perceptions he beli@avesonstructed at Wits, where he says
“you feel you don’t meet this standard” and wheyme students are placed in foundation
courses. Yet he saw the foundation courses asdavnositive role as it can: “Teach the
students to love themselves...Teach them pride,ihetsity cannot be transformed if
the stereotype of being inferior hangs over thdestis.”

Mzwi feels strongly that students should challetigese negative stereotypes by
asserting themselves and their equality. He haoagsbelief in individual ability and
agency. In response to a question about the roMdrimian literature he said: “I am the
living modern African which creates the literattire.

His response to his uncertain and changing cultoalext was: “I can say | am Mzwi, |
will create my own culture.”

He is similar to Veli in that he sees the essag pkce in which to influence the reader
and put his views across as is seen in his repgnveisked who he writes for:

... I'm, writing to educate other people, or it midig the marker himself, but I'm
writing to educate the people I'm writing to. l&®out educating. Then the
other...I'm writing to show how much | know, I'm wiity my knowledge. And
also impressing the marker.

Until | drew together all his essays and his comisiéiom different sources | was not
able to see how he was using his essays to argtieefmeed to assert individual worth —
and, no doubt, to educate his reader. These baliefpresent in a discourse that runs
through much of Mzwi’s work — the discourse of widuality, of the importance of
personal responsibility and individual endeavour.

In this paragraph from his essay\Weep Not ChildMzwi’s choice of interpretive frame
helps him to foreground his argument about the eed sense of self worth.



...Ngotho does not see the need to fight becaubasaccepted the way things
are. “Father say he would rather work for a whitnti This quotation from Kamau, tells
us that Ngotho has no views of his own. The whitarhas colonized him to the bone.
He has this idea in his mind that the white mapeiger than himself. A person cannot
fight a better fight, when you already think yoyponent better than you. Therefore
Ngotho is defeated even though in the beginnintp@hovel we see him in a position of
strength, despite this he is doomed.

In the novel the reasons for Ngotho’s disintegraice many and complex which this
interpretation of Mzwi’s ignores, but what we cae $iere is Mzwi using the same lens
to interpret and assess the events and charactérs hovel as he does in life. This
discourse of resistance and assertion is presenany of his essays but whereas it
integrates fairly well into hi§Veep NoChild essay, it causes problems in other essays
such as his essay on Mda’s pl&e Shall Sing for the Fatherlané1zwi begins the
essay by attempting to use the socialist perspe@tbm which the play was written and
taught:

...Mda concentrates more on class discriminatiohim play. Race
discrimination is not much on the spotlight...Mdasusér Mafutha to prove that
race discrimination is not the issue. The isswehsther you have money or not,
it's all about class.

But later he runs into trouble when the socialistdurse cannot be integrated with the
discourse of individuality he is invested in. Itelaparagraphs in this essay he writes:

For Mda to write such a play for South African aiion at that time, was being
very optimistic. How can you expect people who hiaeen told what to think and
when to think, to be economically competitive...

Mda was trying to tell these people in the poste@bAfrican state, that nobody
will do something for anybody, people must learnldathings for themselves.
Mda shows openness of mind, that race discriminatia free country cannot
make a person poor, it will cause race discrimorabut not class discrimination
of whether you are poor or not.

So by the end of this essay Mzwi’s desire to ineladd argue for his particular beliefs
has resulted in confusion and in him attributind/ta a position directly opposite to that
the play is endorsing.

The concept of relationality is useful here agéras to be Mzwi’'s contact with the
attitudes he perceives within the university conhtbat provokes the recurrence of this
discourse in his essays. He seems to be engag@doingoing argument and to be
making attempts at persuasion and ‘education’ ®fé@ders. Despite his somewhat
grand claims (mentioned earlier) | believe thatvitial endeavour and success are not
for him to be sought for personal glory. It is is mtense concern that students should
overcome any imposed sense of inferiority thatlhegs individual achievement as a
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political strategy, as part of the process of hianing identity. The positioning of
himself, and all his interpretations, within this@burse of individuality can be seen in
Hall's terms as a politics of identity.

When considering teaching implications, there isther principle of Scholes’s that can
be used. Once again the text needs to be underatmbaesponded to on its own terms —
as Mzwi attempted to do. But Scholes suggestadhabve from interpretation to
criticism the student can use his/her own systemahfes to critique those of the text. Of
course these student values need to be identifiebwi was well aware of his own
values and of the disruptive clash of values ia #ssay. He jusheeds to be helped to
use his system of values to critique the valudb®text. He also attempts to do this but
he needs to do it without trying to attribute hédues to the text. Students must be moved
away from merely seeing every text as a mirrohefrtown views and concerns and to
find ways of bringing the views and values impott@nthem into relation with those of
the text. Here, Mzwi would need to add some disicursin which he challenges the
basic premise of the play without trying to makeavidy what he wants him to say.

In conclusion I'd like to make three points.

The first point is that | was surprised, as a teachy how much | learned simply from
asking the students what they saw themselves ag dotheir essays. And through this,
also, to discover just how much was going on idsid essays. | was impressed with the
way students, apart from displaying competenceadamic literacy, were attempting
genuine communication in their essays — using tteeargue, persuade or educate their
readers about concerns important to them as wédl assert authoritative identities; in
other words - to take control of their situatiossnauch as possible.

But drawing on data from interviews and questioresand using some aspects of
postcolonial theory to look at the data and theestti essays also allowed me to better
understand how the students were responding todbetext and how this affected their
response to the lit texts. Students straddle bsndgeeasily — not so much that they have
difficulty crossing the borders between discousethat they have difficulty managing
the ways in which different discourses and intdrpesframes can be brought into
conversation within their essays

Most important for us as teachers of literatur®igive respect to our students’ serious
attempts at communication and to find ways of emgawgith them around their concerns
by finding academically effective ways of bringitigese concerns and discourses into
relation where possible.
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Possible introMARK 1

To start with I'll just outline what I'll be doin@ this paper

* most of us, as readers and markers of student essayave at times been puzzled
by the odd directions these essays can take and the seemingly inexplicable moves
students (can) make in their essays/writing. In thenain part of this paperI'll be
examining extracts from the essays of 3 student@iC in Eng lit to highlight the
choices and strategies they use in their writingaiestruct writer-identities and position
their readers — to try to understand what they do AL and discuss possible ways of
responding/to respond to them appropriately/usefuit???

* Before getting to examples of the students’ wgti’ll give a very brief overview of the
context of the research being reported on — ieelitl-C at Wits (now sadly no longer in
existence)

*and I'll briefly discuss aspects of PC theorytthhave used as a lens for a reading of
the writing of these 3 students.

(not necessarily in that order)

| want to begin this paper with a comment made Wit colleague, James Ogude,
because | think it highlights my specific interaatl the approach taken/used.(in this
paper). He drew on other postcolonial theoristsrwiie commented that what is most
interesting to consider in PC contexts is not wdwddnialism did to the colonized but
what the colonized did with colonialism. The resbadescribednalysis of student
writing in this paper was done in this spirit — that wisahost interesting about student
writing during their first year, (and what is likeo be useful for teachers in helping
students with their writing,) and useful to get soamderstanding of, is just what our
students do with academic literacy — its discoarsg demands ( rather than/as well as
(the usual approach of) what AL is doing/does tarh

Of course the demands on and the writing of fiestrystudents have been examined and
analysed for many years. And a number of writera@ademic literacy have compared
the teaching of Academic literacy to colonizatioithvéome using Mary Louise Pratt’s
famous term the ‘contact zone’ to describe the FssroomAnd the notion of
colonization is useful/relevant in 2 ways for thisliscussion. Firstly, It can be useful
to think of the AL classroom as involving colonizabn to the extent that it involves
the imposition of a ‘foreign’ literacy system and ® see what it is that students do
with this system. But, secondly, of course, the sition is not metaphorical for our
students — they are living many of the dilemmas @& postcolonial society, especially
those of one in transition within a rapidly globalsing world. And our students are
very aware of this/the pressures within this contedas the comment of one/Thuso’s
comment from his questionnaire /shows:
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OHP 1 see myself as a black African in Africa. MyAfricaness is however going
through a transformation (more rapidly than normal). | want to be an African
intellectual without losing my roots (which) | am g$ruggling to find.

+++ or bring in Thuso’s comment later???)+++
(Bring in FC context now? Or continue as below herer at ###?7?)

OHP — for both quotes??? Or leave out Flower quot&?

Of course, we are all aware that our students’ learg and writing contexts are
affected by the wider context and that this may acnot for the apparently strange
emphases that can occur in their writing.

The sometimes disruptive impact of this wider conte within the ed. context is
highlighted by Flower /Some work by Flower provides a way of
understanding/approaching these puzzling parts/seicins/ourbreaks in student
writing . in a (fairly) recent article. Flower writes ofetlcontradictory voices’ that are
present in a situation where “shaping forces ($pkistorical, cultural as well as material
reality) give rise to diverse assumptions, goat$ aractices’(42). Mary Louise Pratt
provides a reason for why these ‘diverse assumgptigoals and practices’ are so often
unacknowledgeth the ed sitwhen she describes how

...usually only legitimate moves are actually namegart of the system, where
legitimacy is defined from the point of view of tparty in authority — regardless
of what other parties might see themselves as d(li991:38)

This is the focus/emphasis that | am most intedeiste- what the students do with, or see
themselves as doing with academic literacy, and Wwbat they do is affected by /what
diverse assumptions, goals and practices migle arisesponse to/ the shaping forces in
the student$C writing context.
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